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LKS2 R.E. Knowledge Organiser 
 

By the end of LKS2 pupils can: 
Making sense of beliefs Understanding the impact Making connections 
Identify and describe the core beliefs and concepts 
studied 

Make simple links between stories, teachings and 
concepts studied and how people live, individually 
and in communities 

Raise important questions and suggest answers 
about how far the beliefs and practices studied 
might make a difference to how pupils think and live 

Make clear links between texts/sources of authority 
and the key concepts studied 

Describe how people show their beliefs in how they 
worship and in the way they live 

Make links between some of the beliefs and 
practices studied and life in the world today, 
expressing some ideas of their own clearly 

Offer suggestions about what the texts/sources of 
authority can mean and give examples of what these 
sources mean to believers 

Identify some differences in how people put their 
beliefs into actions 

Give good reasons for the views they have and the 
connections they make 

 
Islam, Judaism, Christianity + Hindu/Sikh L 2.1: Where, how and why do people worship? 

 
Key Questions Key Facts- How religions worship Key Vocabulary 

• What is worship and what do people 
feel as they worship? 

• Why do some people choose to go 
to a place of worship? 

• What happens when people worship? 

• What connections to their own lives 
can pupils make? 

• Is there a non-religious equivalent of 
worship? 

Christians: using bread and wine to remember Jesus in the Eucharist/ Lord’s Prayer/ music 
of different styles used in worship. 

Worship: the feeling/showing of reverence 
and adoration for a deity 

Muslims: the Five Daily Prayers/ Friday prayer at the mosque/ the Shahadah expressed in 
calligraphy and art. 

Ritual: a religious ceremony consisting of a 
series of actions performed in a set order 

Hindus: puja (prayer/ritual performed in the morning) / the daily worship of gods and 
goddesses at a mandir/ the arti ceremony 

Gurdwara: Sikh place of worship 

Jews: worship on Shabbat at home with family/ worship in the synagogue/ music used in worship Temple/Mandir: Hindu place of worship 

Sikhs: listening to the words of Guru Granth Sahib at the gurdwara/ shared food at the 
langar as an act of devotion/ personal prayer 

Prayer: the act of communicating with God. 

 
By the end of this unit pupils can: 

Making sense of beliefs Understanding the impact Making connections 

Identify and describe how key actions, features and artefacts 
help people worship in different religions 

Make simple connections between sacred texts and the 
way believers worship today 

Raise questions about why believers value worship 

Explain the meanings of examples of texts that believers use 
in worship 

Describe how people show devotion in different religions Express their own ideas about the meaning and value of 
worship 

Consider questions about the belief that worship can bring 
peace, comfort or challenge 

Give good reasons for their views about worship and 
prayer 



 

 

 
Key Questions Key Ceremonies: Commitment Key Concept: Life as a journey 
• How can we see life as a 

journey? 

• What are the milestones on this 
journey? 

• What other metaphors could be 
used for life? 

• Why are commitment ceremonies 
important to religious (and non-
religious) people? 

Christians: Baptists/Pentecostals celebrate ‘believers’ baptism’ or adult baptism. Compare this with 
Church of England and Roman Catholic celebrations of infant baptism. Roman Catholics celebrate 
first communion and confession; Church of England and Roman Catholics celebrate confirmation.  

Work with the metaphor of life as a journey: what might 
be the signposts, guidebooks, stopping points or traffic 
jams? Do religious or spiritual teachings have an impact 
on believers on life’s journey?  
Create a ‘map of life’ for a Hindu, Jewish or Christian 
person, showing what these religions offer to guide 
people through life’s journey. Can anyone learn from 
another person’s ‘map of life’? Is a religion like a ‘map 
for life’?  

Hindus: a sacred thread ceremony marks the start of adult life and responsibilities for some Hindus, 
involving a time of learning, new responsibilities and acceptance of adulthood   
Jews: Bar/Bat Mitzvah for boys and girls aged 12 or 13 to become ‘son/daughter of the 
Commandments’. 
Weddings: Compare the differences and similarities between different religious and non-religious 
weddings 

 
By the end of this unit pupils can: 
Making sense of beliefs Understanding the impact Making connections 
Identify some beliefs about love, commitment 
and promises in two religious traditions and 
describe what they mean 

Describe what happens in ceremonies of commitment (e.g. baptism, sacred thread, 
marriage) and say what these rituals mean 

Raise questions and suggest answers about whether it is 
good for everyone to see life as a journey, and to mark the 
milestones 

Offer informed suggestions about the meaning 
and importance of ceremonies of commitment 
for religious and non-religious people today 

Make simple links between beliefs about love and commitment and how people in at least 
two religions live (e.g. through celebrating forgiveness, salvation and freedom at festivals 

Make links between ideas of love, commitment and 
promises in religious and non-religious ceremonies 

Identify some differences in how people celebrate commitment (e.g. different practices of 
marriage, Christian baptism) 

Give good reasons why they think ceremonies of 
commitment are or are not valuable today 

 
Christianity L2.3: What is the ‘Trinity’ and why is it important for Christians? 

 
Key Concept: Trinity Key Ceremony: Baptism Key Vocabulary 

At the very start of Jesus’ public life, it pictures the Trinity: the voice of 
God announces Jesus as the Son of God, and the Holy Spirit is present 
in the form of a dove. Christians believe God is three in one: Father, 
Son and Holy Spirit. They sometimes describe the Trinity according to 
their different roles: God the Father and Creator, God the Son and 
Saviour and God the Holy Spirit as the presence and power of God at 
work in all life today.  

Explore the different symbolism of water in a Baptism: cleansing, 
refreshing, life-giving, beautiful, dangerous, still, flowing, reflective, 
thirst-quenching, fun  
Notice where Christian belief in the Trinity (God as three persons in 
one, Father, Son and Holy Spirit) is shown in the celebrations.  
Explore the differences between Baptisms today and Jesus’ baptism. 

Gospel: life story or biography of the life and 
teaching of Jesus 

Baptism: religious ceremony symbolising the 
joining to the church 
Incarnation: Jesus/Son of God, God in human 
form 

 
By the end of this unit pupils can: 

 Making sense of beliefs Understanding the impact Making connections 

Recognise what a ‘Gospel’ is and give an example of 
the kinds of stories it contains 

Describe how Christians show their beliefs 
about God the Trinity in worship in different 
ways (in baptism and prayer for example) and 
in the way they live 

Making links between some Bible texts studied and the idea of God in 
Christianity, expressing clearly some ideas of their own about what 
Christians believe God is like Offer suggestions about what texts about baptism and 

the Trinity mean 

Give examples of what these texts mean to some 
Christians today 

 

Multiple Religions and non-religious view L 2.2: Why do some people thing that life is like a journey? How and why do some people mark the 
significant events of life? 



 
 

 
 
 

Christianity L2.4: What kind of world did Jesus want? 

 
Key Questions Key Stories from Gospel (meaning: Good News) 

• What evidence is there that Churches are making 
the world like the one Jesus wanted? 

• What does it mean to be ‘fishing for people’? 

• How do Church leaders show love for God and their 
neighbour? 

Jesus calling his first disciples (Matthew 4:18–22). 
Note what Jesus asks these people to do. What would 
they have to give up? How much would pupils be 
prepared to give up of their weekend routines? Why did 
these men leave everything to follow Jesus? What did 
the disciples think and why? 

Healing of the leper in Mark 1:40–44. Note how 
lepers were viewed at the time – as unclean and 
rejected. Explore why Jesus touched and healed this 
person, and note Jesus’ practice of showing love to 
those most vulnerable and often rejected by society)  

 
By the end of this unit pupils can: 
Making sense of beliefs Understanding the impact Making connections 

Identify texts that come from a Gospel, which tells the story of the life and teaching of Jesus Give examples of how Christians 
try to show love for all, including 
how Christian leaders try to follow 
Jesus’ teaching in different ways 

Making links between the importance 
of love in the Bible and stories 
studied and life in the world today, 
giving a good reason for their ideas 

Make clear links between the calling of the first disciples and how Christians today try to follow Jesus 
and be ‘fishers of people’ 

Suggest ideas and then find out about what Jesus’ actions towards outcasts mean for a Christian 

 
Christianity L2.5: Why do Christians call the day Jesus died ‘Good Friday’? 

 
Key Questions Key Concepts Key Story Focus: Holy Week 
• How would Mary, the mother of Jesus feel at different points in Holy Week? 

• How do Christians feel as they listen to the story of Holy Week? 

• What would Christians learn from Jesus’ example and teaching in the 
Easter story? 

• Why was there hope as Jesus arrived as King? (E.g. the people were 
expecting God to rescue them and restore their land.) Why was there 
sadness? (E.g. their King was killed and everything seemed lost.) Why 
was there joy? (E.g. Jesus was alive!)  

Sin: Christians believe humans are separated from God 
because they all sin – that is, they prefer to go their own way 
rather than God’s.  

Three important days in Holy 
Week: Palm Sunday (entry to 
Jerusalem: Matthew 21:7–11), 
Good Friday (Jesus’ death: 
Luke 23:13–25, 32–48) and 
Easter Sunday (Jesus is 
raised to life: Luke 24:1–12).  

Salvation: Most Christians say that Jesus came to show 
people how to live a life of love and obedience – saving or 
rescuing them by helping them to live God’s way. (Some 
Christians say Jesus did more – that he actually died to pay 
the penalty for all people’s sin.)  

 
By the end of this unit pupils can: 
Making sense of beliefs Understanding the impact Making connections 
Recognise the word ‘salvation’ and that Christians believe Jesus came to ‘save’ or ‘rescue’ 
people e.g. but showing them how to live 

Make simple links between the Gospel account and how 
Christians mark the Easter events in their communities 

Raise thoughtful questions and suggest 
some answers about why Christians call 
the day Jesus died ‘Good Friday’, giving 
good reasons for their suggestions 

Offer informed suggestions about what the events of Holy Week mean to Christians Describe how Christians show their beliefs about Jesus in 
worship in different ways 

Give examples of what Christians say about the importance of the events of Holy Week 



 

 

 
Judaism L2.6: How do festivals and family life show what matters to Jewish people? 

 
Key Beliefs Rosh Hashanah and Yom Kippur Pesach/ Passover 

• After their escape from Egypt, the Jewish people were 
given the Ten Commandments.  

• The Talmud teaches that Jews should say ‘thank you’ 
100 times a day! T 

• he Siddur prayer book contains numerous ‘baruch atah 
Adonai’ prayers – ‘Blessed are you, King of the 
Universe’).  

Rosh Hashanah is the Jewish new year festival. Jews examine their deeds from the 
past year and look to make a fresh start for the next one; find out about the shofar and 
eating sweet foods, tashlich. Yom Kippur is the ‘Day of Atonement’: a day of fasting 
and praying for forgiveness. The main themes of repentance, deliverance and salvation; 
consider how for Jews this is both solemn (because of the reality of sin) and joyful 
(God’s readiness to forgive). (Note that some Jewish people write ‘G-d’, because they 
wish to respect the name of God and do not want it to be erased or defaced.)  

Story of Exodus; explore the relationship between the people and 
God; this story is remembered at the festival of Pesach and 
celebrated in Jewish homes, including the preparation and the 
Seder meal. Reflect on the important themes of Pesach (e.g. 
freedom, faithfulness of God, the Jewish people’s place as God’s 
Chosen or Favoured People – rescued from slavery to 
demonstrate this, brought into the Promised Land) 

 

By the end of this unit pupils can: 

Making sense of beliefs Understanding the impact Making connections 
Identify some Jewish beliefs about God, sin and forgiveness and describe 
what they mean 

Make simple links between Jewish beliefs about God and his people 
and how Jews life (e.g. through celebrating forgiveness, salvation and 
freedom at festivals 

Raise questions and suggest answers about whether it is good for 
Jews and everyone else to remember the past and look to the future 

Make clear links between the story of Exodus and Jewish beliefs about God 
and his relationship with the Jewish people 

Make links with the value of person reflection, saying ‘sorry’ being 
forgiven, being grateful, seeking information and justice in the world 
today, including pupil’s own lives, and giving good reasons for their 
ideas 

Offer informed suggestions about the meaning of the Exodus story for Jews 
today 

Describe how Jews show their beliefs through worship in festivals, 
both at home and in wider communities 

 

Hinduism L2.7: How is faith expressed in Hindu communities and traditions? 

 
Key Concept: Dharma Key Festival: Diwali Key Vocabulary 
This describes a Hindu’s whole way of life – 
there is no separation between their religious, 
social and moral duties. the word ‘Hinduism’ is a 
European word for describing a diverse religious 
tradition that developed in what is now northern 
India. People within the tradition itself often call 
Hinduism ‘Sanatan Dharma’, which means 
‘Eternal Way’ and describes a complete way of 
life rather than a set of beliefs.  

The story of Rama and Sita. Identify the characters; connect with ideas 
of Rama as the god Vishnu in human form (avatar); examine the role of 
Sita; examine the use of light in Hindu celebrations to represent good 
overcoming bad and Hindus overcoming temptation in their own lives; 
and the festival as an invitation to Lakshmi, goddess of prosperity and 
good fortune.  

• What matters most at Diwali?  

• Should be given a day off for Diwali in Britain: a social justice 
issue?  

murtis Family shrine; statues and pictures of dieties 

puja Tray including incense, fruit, bells, flowers, candles and sacred texts 

Bhagavad Gita Holy/sacred text 

Aum Symbolises the universe and ultimate reality- most important symbol 

arti ‘ceremony of lights’ involving the waving of lighted lamps before an image of 
a god or a person to be honoured 

Temple/Mandir Hindu place of worship 

bhajans Worshipping songs 

 
By the end of this unit pupils can: 

Making sense of beliefs Understanding the impact Making connections 

Identify the terms ‘dharma’, ‘Sanatan Dharma’ and ‘Hinduism’ and say 
what they mean 

Describe how Hindus show their faith within their families in Britain today (e.g. home puja) Raise questions and suggest answers about 
what is good about being a Hindu in Britain 
today, and whether taking part in family and 
community rituals is a good thing for 
individuals and society, giving good reasons 
for their ideas 

Make links between Hindu practices and the idea that Hinduism 
is a whole ‘way of life’ (dharma) 

Describe how Hindus show their faith within their faith communities in Britain today (e.g. 
arti and bhajans at the mandir; in festivals such a Diwali) 

Identify some different ways in which Hindu show their faith (e.g. between different 
communities in Britain, or between Britain and parts of India 

 



 
 

 
 
 

Hinduism L2.7: How is faith expressed in Sikh communities and traditions? 

 
Key Beliefs Key Stories: The 10 Gurus Key Practices Key Vocabulary 

One God (the Mool Mantar 
– a key text that describes 
God as ‘Waheguru’, the 
wonderful Lord)  
Sewa is the idea of 
service, human equality 
and dignity.  

• Guru Nanak’s calling to preach,the story of the Milk and the 
Jasmine Flower 

• Guru Nanak and the Needle 

• The forming of the Khalsa under Guru Gobind Singh 

• the collecting together of the first Sikh scriptures 

• ‘Adi Granth’ by Guru Arjan 

• the celebration of Guru Nanak’s birthday in the UK 

The Khalsa: the body or company of fully initiated Sikhs, to which 
devout orthodox Sikhs are ritually admitted at puberty.  
The Five Ks: kangha (comb), kara (steel bangle), kesh (uncut hair, 
covered by a turban, and beard), kirpan (short sword) and kuccha 
(short trousers, originally for riding) 
Worship: Together in the gudwara 
Service 

Gurdwara Sikh place of worship 

Guru Granth 
Sahib 

The Holy Book; considered a 
living Guru 

langar Communal kitchen/meal 

Amritsar The centre of Sikhism and location 
of the Golden Temple 

 
By the end of this unit pupils can: 

Making sense of beliefs Understanding the impact Making connections 
Identify and describe key Sikh beliefs and values including Waheguru and 
Sewa 

Make simple connections between sacred texts and practice, e.g. in 
provision of food and care for those ‘left out’ 

Raise questions about what it means to live a good life and examine 
Sikh answers 

Explain examples of texts such as the Mool Manta Make links between their own ideas and values and those held dear 
in Sikh communities 

Consider questions about the belief that all humans are equal to God Describe how people show their Sikh identity in dress, behaviour and 
values 

Give good reasons for their views about the important of values such 
as equality, community, tradition and respect 

 

Islam L2.9: How do festivals and worship show what matters to a Muslim? 

 
Key Belief Key Worship: Prayer Key Festival: Ramadan/Eid Key Vocabulary 
The meaning of the words 
‘Islam’ and ‘Muslim’: based 
on the Arabic root ‘slm’, 
which means ‘peace’. ‘Islam’ 
means ‘the peace that 
comes from being in 
harmony with God’, and 
‘Muslim’ means ‘one who 
willingly submits to God’.  

Salah – prayer five times a day.  
Revealed in Qur’an in Sura 1 God is worth worshipping, 
submitting to and praying to.  
Rak’ah (prayer positions)  
Why is it important to worship God and pray, and what 
difference it makes to Muslim ways of living? talk about how 
regular praying might make life easier and/or harder. Look at 
the use of subhah beads as part of prayer.  
How does prayer show what matters to a Muslim? 

One of the Five Pillars is fasting during 
Ramadan. What are the benefits for Muslims 
of fasting, and what can they learn from this 
experience?  
The ‘Night of Power’ (Laylat-ul-Qadr) which is 
celebrated during the last ten days of 
Ramadan to mark the giving of the Qur’an. 
What happens in the community, and why? 
Why do they celebrate the end of Ramadan?  

Five Pillars The five basic ritual or devotional duties of Sunni Islam, 
namely: a declaration of faith in God; five daily prayers; 
fasting; almsgiving; and pilgrimage to Mecca (hajj) 

Salar prayer 

Rak-ah Prayer positions 

Mosque Muslim place of worship 
Allah Name for God 

Ibadah Concept of worship 

 

By the end of this unit pupils can: 

Making sense of beliefs Understanding the Impact Making connections 

Identify some beliefs about God in Islam , expressed in Sura 1 of the 
Qur’an 

Give examples of ibadah (worship) in Islam (e.g. prayer, fasting, 
celebrating) and describe what they involve 

Raise questions and suggest answers about the value of submission 
and self-control to Muslims, and whether there are benefits for people 
who are not Muslim 

Make clear links between beliefs about God and ibadah (e.g. how God is 
worth worshipping; how Muslims submit to God) 

Make links between Muslim beliefs about God and a range of ways in 
which Muslims worship (e.g. in prayer and fasting, as a family and 
community, at home and in the mosque) 

Make links between the Muslim idea of living in harmony with the 
Creator and the need for all people to live in harmony with each other 
in the world today, giving good reasons for their ideas 

 



 

 

Christianity L2.10: For Christians, what was the impact of Pentecost? 

 
Key Story: Pentecost Key Questions Key Beliefs and Practices 
Pentecost is the festival when Christians celebrate the gift of the Holy Spirit. It is celebrated on 
the Sunday 50 days after Easter (the name comes from the Greek pentekoste, "fiftieth"). 
(Acts 2:1–15, 22 and 37–41)  
The apostles were celebrating this festival when the Holy Spirit descended on them. 
It sounded like a very strong wind, and it looked like tongues of fire. 
The apostles then found themselves speaking in foreign languages, inspired by the Holy Spirit. 
People passing by at first thought that they must be drunk, but the apostle Peter told the crowd 
that the apostles were full of the Holy Spirit. 
Acts 2:41–47, 3,000 people accept Jesus as king of their lives, and join the ‘kingdom of God’  

• Why is the Spirit like a wind? 

• What were the new followers of Jesus told to do? 

• Who or what do Christians think the Holy Spirit is? 

• Why do Christians think the Holy Spirit is important now? 

• Why would Christians say God’s rule on Earth is a good thing 
today? 

• What would the Kingdom of God look like? 

• Why would people not want to have God as ‘king’ in their life? 

• Why does this comfort Christians? 

Christians might say the Spirit of God is like a battery: 
Christians can’t do God’s work and live in God’s way 
without the Holy Spirit’s power. 
Since Pentecost, Christians have been trying to make 
the world look more like the kingdom of God. 
Pentecost is the Church’s birthday. Ministers in 
church often wear robes with red in the design as a 
symbol of the flames in which the Holy Spirit came to 
earth. 
Hymns sung at Pentecost take the Holy Spirit as their 
theme. 

 

By the end of this unit pupils can: 

Making sense of beliefs Understanding the impact Making connections 
Make clear links between the story of Pentecost and Christian beliefs about the 
‘kingdom of God’ on Earth 

Make simple links between the description of Pentecost in Acts 2, the Holy Spirit, 
the kind of God and how Christians live now 

Make links between ideas about the kingdom of 
God in the Bible and what people believe about 
following God today, giving good reasons for their 
ideas 

Offer informed suggestions about what the events of Pentecost in Acts 2 might mean 
Give examples of what Pentecost means to some Christians now Describe how Christians show their beliefs about the Holy Spirit in worship 

 

Multiple Religions What are the deeper meanings of religious festivals? 
* note that choice of festivals should be influenced by the students in your class and prior knowledge and order of units already taught 

 

Six Aspects of 
Celebration 

Key Questions Contemporary Celebrations 

Ancient Story: 
What is the 
festival’s origin 
story? 
Modern 
Community: 
Eg light 
Rituals:  
Remembrance:  
Celebrating 
Spiritual Values  

Questions about the deep meaning of the festivals:  

• does light conquer darkness (Diwali)?  

• Is love stronger than death (Easter)?  

• Can God free people from slavery (Pesach)?  

• Does fasting make you a better person? How (Ramadan and Eid-ul-Fitr)? 

• Is it important to commit your life to your religion (Vaisakhi)? 
Making links and exploring connections: 

• Can we identify some differences between religious festivals and other types of celebrations?  

• What are the connections between stories, symbols and beliefs with what happens at Eid, Diwali, Pesach or Vaisakhi?  

• What are the main similarities and differences in the way festivals are celebrated within and between religions?  

• What is worth remembering and celebrating every year? What values are important in each celebration?  

Are New Years’ Day, Valentine’s Day and Remembrance Day 
non- religious festivals for all?  
Is Comic Relief a bigger festival than Easter? Should everyone 
be allowed a day off work for their festivals?  
Is Christmas for Christians or for everyone?  
Can the real meaning of a festival be preserved, or do the 
shops and shopping always take over?  
Is Halloween a ‘religious’ festival? What about Saint 
Valentine’s Day, or Remembrance Day on 11 November?  
Consider whether religious festivals or secular festivals have a 
stronger future.  

 

By the end of this unit pupils can: 

Making sence of beliefs Understanding the impact Making connections 

Identify and describe how festivals from at least 3 different religions are celebrated, using 
the right words 

Make simple connections between sacred texts and the practice of 
religious festivals today 

raise questions about what is worth celebrating and why, 
suggesting answers of their own with reasons  

Explain examples of texts and stories which lie behind the festivals in terms of the values 
and beliefs they show 

Describe how people show devotion to God and commitment to 
key values in their festivals 

make links between different religions, which all celebrate the 
triumph of goodness over evil  

 Consider questions about the belief that God is at work in human life, and 
stories which show this should be celebrated 

identify similarities, differences and generalities in relation 
to the festivals they study  

 



 
 

 
 
 

Multiple Religions and non-religious views L2.12: How and why do people try to make the world a better place? 
 

Key Questions Key Beliefs Key Individuals/Groups 

• How is the world not a good place? 

• What were people doing to have needed to be given 
rules like the ten commandments? 

• Would it make the world a better place if people 
followed these types of rules? 

• Can the work of charities/individuals change the world? 

• How have individual people made the world a better 
place? 

• How can values found in religion become stronger in 
our lives and in the world? 

Judaism and Christianity: 
The Ten Commandments (Exodus 20:1–21, Deuteronomy 5:1–22)  

How did religious faith inspire individuals 
and guide them in their lives and how did 
their contributions make the world a better 
place? Eg: Desmond Tutu, Martin Luther 
King Jr, Mother Teresa, etc  
Humanists who fight for justice (e.g. Annie 
Besant, who worked for women’s rights) 
Religious Charities eg Christian Aid and 
Islamic Relief 
Secular charities: Oxfam, Water Aid etc  

Multiple Religions and Humanist: 
‘The Golden Rule’ found in the Bible (Matthew 7:12) 
Judaism 
Teaching of Tikkun Olam (mending the world) and tzedaka (charity)  
New Year Festival for Trees (Tu B’shevat) 
Muslim: 
Belief in charity (zakah) 

 
By the end of this unit pupils can: 

Making sense of belief Understanding the impact Making connections 

identify some beliefs about why the world is not always a good 
place (e.g. Christian ideas of sin) 

make simple links between teachings about how to live 
and ways in which people try to make the world a better 
place (e.g. Tikkun Olam and the charity Tzedek) 

raise questions and suggest answers about why the 
world is not always a good place, and the best ways of 
making it better  

describe some examples of how people try to live (e.g. 
individuals and organisations) 

make links between some commands for living from 
religious traditions, non- religious worldviews and 
pupils’ own ideas 

make links between religious beliefs and teachings and why 
people try to live and make the world a better place 

identify some differences in how people put their beliefs 
into action 

express their own ideas about the best ways to make 
the world a better place, making links with religious 
ideas studied, giving good reasons for their views 

 


